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What to expect

Interviews for education reviewer roles are usually competency based and run by a panel, often
including a quality assurance manager and someone from the regulatory side of the organisation.
Expect the panel to press on how you form a judgement from evidence and how you handle providers
who disagree with it.

* Process: How you run a review from documentation through to the final report, and where your
judgement sits in that sequence.

» Behavioural: Past examples of findings, difficult conversations and stakeholder pushback, usually
against selection criteria.

» Scenario and judgement: A provider or principal challenges your evidence mid-visit and you have
to decide what to do in the room.

» Technical and analytical: How you read outcome data, distinguish a teaching problem from a
cohort or context effect, and apply the relevant standards.

» Advisory and client-facing: How you deliver difficult findings and keep a provider moving toward
improvement rather than compliance theatre.

» Written communication: Report writing for readers who are practitioners, not policy specialists.

Typically an application against selection criteria or a position description first, then a panel interview of
three or four people running 45 to 60 minutes. Some panels include a short work sample or a written
task before the interview, such as reviewing an extract of a report or a set of assessment tools and
explaining your judgement. Second rounds, where they exist, tend to be a conversation with a senior
manager about the frameworks you know and how you would handle the caseload.

1. Walk us through how you review a provider's curriculum documentation
from the moment you receive it to the point you hand over the report.

Why they ask

This tells the panel whether you have a defensible method or just read documents and form an opinion,
which matters when findings can affect registration.

How to structure your answer

A walk-through structure: scope and applicable standards first, then evidence gathering, then
judgement and calibration, then the report and provider response. Name the artefacts you produce at
each stage.

Example answer

“I start by mapping the documentation against the framework that applies, so | know which standards
each piece of evidence speaks to before | read it. From there | build a checklist in Excel and work
through the curriculum, assessment tools and delivery plans against it, flagging anything thin or
inconsistent. The site visit comes next, and | use classroom observations and interviews to test what
the paperwork claims. Back at my desk | triangulate the documentary evidence with what | actually
saw, then draft a report that separates what the evidence shows from what | recommend should
change. Before it goes out, a colleague reviews it, because calibration matters when a finding can
affect a provider's registration. The final version goes to the provider with the evidence attached so
they can follow the reasoning and respond.”

2. Tell me about a time you identified a significant issue during a review. How
did you handle it with the provider?



Why they ask

They want to see how you hold a finding together with the relationship, and whether you escalate
proportionately.

How to structure your answer
STAR. Keep the situation and task brief, spend most of the answer on the action and the reasoning
behind each step, and close on the outcome plus what you changed in your own practice.

Example answer

“At a previous review | was assessing a training provider's assessment tools and found that several
units were being signed off on a single multiple choice quiz, with no practical demonstration, and the
observation records did not match the assessment criteria. | checked whether it was a one-off by
sampling across three qualifications, and the pattern held. Rather than raise it cold in the closing
meeting, | met the chief executive privately, showed the specific evidence and explained which
clauses of the standards were engaged. We agreed a timeframe for revised tools and | recorded it in
the report as a condition rather than a straight non-compliance, because there was a genuine plan
and students were not going to be disadvantaged by a short extension. The revised tools came back
within the timeframe and the provider passed the follow-up. What | took from it is that evidence has to
be laid out calmly and early, because the finding is not what makes people defensive, the surprise is.”

3. You are on a site visit and the principal challenges your interpretation of
the evidence in front of the staff. What do you do?

Why they ask

Site visits get tense, and the panel wants to know you can hold your ground without turning a review into
an argument.

How to structure your answer
A judgement-under-pressure structure: stay calm and acknowledge the objection, restate what you

observed in plain terms, separate fact from interpretation, propose how to resolve it, and note what you
would document.

Example answer

“I would thank them for raising it and ask them to show me where they think | have it wrong, because
sometimes they are right and | have missed context. Then | would put the observation back in plain
terms: what | saw, when, and which standard it speaks to, keeping fact and interpretation separate. If
it is a disagreement about interpretation rather than the evidence itself, | would say so openly and
offer to take it up after the session with the relevant documentation in front of us, rather than debating
it in front of staff who did not choose to be there. Whatever we agree, | would write the provider's
response into the record alongside my finding, because a reviewer who only records their own view is
not much use to anyone.”

4. How do you decide whether afall in student outcomes reflects a problem
with teaching, or something else in the cohort or the context?
Why they ask

Data analysis is a core task, and the panel wants to see that you do not jump from a number to a
conclusion.

How to structure your answer
A technical reasoning structure: define the question, identify competing explanations, describe the
evidence you would gather for each, then explain the threshold for calling it a teaching problem.

Example answer

“A drop on its own does not tell you much, so | start by asking what else changed: cohort intake,
attendance, staffing turnover, a change to the assessment instrument itself. | would pull the
longitudinal data in Excel and look at whether the decline is across all year levels or concentrated in



one, because a whole-school pattern usually points somewhere different to a single class. Then |
would look at the assessment tool, since a harder test is not a worse teacher. If the data still points to
practice, | would test it through classroom observation and conversations with staff about what they
are doing differently. | only call it a teaching issue when the observation evidence and the outcome
data agree, and | say plainly in the report what | could not rule out.”

5. How do you deliver difficult findings to a provider and still keep them
engaged in improvement?

Why they ask

Reviewers advise as much as they assess, and the panel is checking whether you can be direct without
being punitive.

How to structure your answer
An advisory structure: prepare the provider, lead with the evidence, frame the consequence, agree the
action and the timeframe, then set up the follow-up.

Example answer

“I never let a provider hear a serious finding for the first time in a formal report. | would meet the
responsible person beforehand, walk them through the evidence and explain what it means against
the standards, in language they use every day. Then | frame the finding around the consequence for
students or trainees, because that is usually what they care about, not the clause number. | ask what
has been getting in the way, since sometimes the issue is resourcing or a system that has never
worked, and we agree a realistic action and date. The follow-up is built in from the start so it feels like
a process rather than a punishment. Most providers will fix something properly if they understand why
it matters and believe you will come back to check.”

6. This role produces a lot of written work. How do you make a report clear to
a school leader who is not a policy specialist?

Why they ask

Written communication is a listed skill, and poorly written findings undermine the whole review.

How to structure your answer
A reader-first structure: name the audience, describe how you structure the document, give your plain
English rules, and explain how you test whether it works.

Example answer

“I write for the person who has to act on it, not for the file. That means findings up front in short
numbered points, each one tied to the evidence and the standard, with the detailed evidence in an
appendix so the main document stays readable. | keep sentences short, avoid acronyms the reader
may not share, and replace terms like non-compliance with what it actually means in practice: the
assessment tool does not gather enough evidence to confirm competence. | also have a colleague
outside the review read the draft, because if they cannot follow the reasoning, a busy principal will not
either. The test for me is whether a reader can open the report, find the three things they need to fix,
and know where to start.”



